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1. Progress against the School’s agreed Strategic Plan 

Strategic Plan feedback                                                                                                                             (for noting) 
We have received a lot of very positive feedback regarding the newly launched Strategic Plan.  
 
Staff performance     (for noting) 
In line with our new Strategic Plan, we have moved to developing not only standards for teaching 
but also leadership standards for middle managers. The development of high performing leaders 
is to have a positive effect on student outcome. 
 
Building Good Men                                                                                                                                       (for noting) 
We have received a lot of positive feedback from the CCGS community in regard to what they 
think are the attributes of a good man. We are currently in the process of condensing all the 
information and will provide further feedback as we progress. The top 4 characteristics from the 
feedback are: 

 Compassion/Kindness 

 Humility 

 Integrity 

 Strong work ethic  

2. Compliance 

Quality Schools, Quality Outcomes       (for noting) 
On Sunday 1 May 2016, the Australian Government released its school education policy document, 
Quality Schools, Quality Outcomes. Please see attached document. 
 
More education funding (for noting) 
Federal Labor has pledged an extra $115 million for NT schools if elected, but the CLP have 
questioned where the Opposition thinks they will find the money to pay for it. Kate Ellis said 
yesterday that a "new analysis" of federal and Territory budgets indicate a $140 million cash 
shortfall from education funding at the last Territory election in 2012. "This is absolutely shameful," 
she said in Palmerston yesterday. "This is the only state or territory in the entire country where 
funding for government schools is going backwards." Ms Ellis said the $115 million in increased 
funding would be needs-based and be distributed across the entire Territory to address its many 
challenges. The funding would take effect in the 2018-19 school years. 
 
Funding     (for noting) 
Funding for independent schools will be high on the political agenda in the upcoming election. 
Please see attached position statement from the Independent Schools Council of Australia (ISCA). 
 
NAPLAN  (for noting) 
NAPLAN testing was conducted for Years 3, 5, 7 and 9 boys on 10 to 12 May. 

 
Boosting Indigenous school attendance                                                                                          (for noting) 
Policymakers must empower both schools and community groups to boost school attendance 
among Indigenous students in high-risk areas. According to a recent ACER report, Indigenous 
school attendance: Creating expectations that are ‘really high’ and ‘highly real’, a ‘one-sizefits-all’ 
approach to improving Indigenous students’ school attendance will not work. Instead, there must 
be a policy design including targeted programs and coordinated efforts at local levels. Despite 
improvements in school attendance among Indigenous students in some parts of Australia, there 
is still a long way to go, according to the report. Current research points to a 10 per cent 
attendance gap between Indigenous and non-Indigenous students. 
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3. Risk management 

Road safety         (for noting) 
On the morning of Tuesday 19 May 2015, one of our Year 8 boys was struck by a car as 
he attempted to run across Stirling Highway, below the overpass.  Fortunately he was not seriously 
injured.  We emailed the CCGS community and staff to assure them that safety is a priority 
for the School, and that we all play a role in educating our boys about road safety. It was also 
reiterated that the boys are to cross at the designated pedestrian crossings located at the traffic 
lights (corner of Stirling Highway and Queenslea Drive) and when necessary take the overpass 
in front of Methodist Ladies' College and walk the short distance to Christ Church. This message 
was reinforced at each assembly that week. 

4. Pending Council decisions 

Brockway naming         (for decision) 
As a follow up to last month’s Council report, the Executive have discussed the naming of the new 
playing fields. Feedback from the community is to move away from the use of "Brockway" due to 
its associations and consistent with our existing naming convention, the recommendation is, 
“Christ Church Playing Fields - St John’s Wood”. 

5. Other relevant matters 

Staff movement        (for noting) 
Appointments 

 Kian Kusack: Mathematics teacher F/T ongoing – Offer 

 Lauren Ellington: Mathematics teacher F/T Fixed-term Term 3, 2016 – Offer 
 
Resignations 

 Micky Arthur: Cricket Coach – May 2016  
Pakistan Cricket Coach 

 Katherine Jones: Biology Laboratory Technician – June 13, 2016  
Research position at Sir Charles Gardner Hospital 

 Martin Kolka: ICT Teacher – 18 August, 2016  
Moving back to UK with the family 

 Matthew Kameron: Assistant Director of Studies/Director of Centre for Excellence – 18 
August, 2016  
Deputy Associate Principal - Senior School, Peter Moyes Anglican Community School 
 

Old Boys                (for noting) 
The OBA are currently working on their Strategic Plan. Once completed, the Plan will be launched 
and actions commenced.  
 
2016 Federal Election        (for noting) 
Please see attached table outlining both parties’ policies as described in their policy documents. 
 
ISCA Snapshot 2016            (for noting) 
Please see attached Snapshot 2016 which is the Independent Schools Council of Australia’s (ISCA) 
latest release of its annual publication of key facts and statistics about the Independent school 
sector. 
 
iPad review       (for noting) 
Currently there is a committee conducting a review of our iPad use. The committee is to suggest a 
solution for a tool for learning which is in line with our new Strategic Plan. Currently the iPad is not 
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satisfying all needs for the older senior school students. The review is to make recommendations 
in time for budget alignment.  
 
Western suburbs school  (for noting) 
Western Australia's peak body for parents of public school students says expanding two high 
schools in the western suburbs will not be enough to deal with population growth, after it was 
revealed plans for a new facility have been pushed back by almost a decade. A new school was 
supposed to be opened in City Beach by 2019, but the Education Minister has now revealed that 
will not happen until after 2027, as the preferred location is under a lease until then. 
 
Shenton College      (for noting) 
Shenton College will undergo a $49.5 million expansion to accommodate an additional 1000 
students after securing funding in the recent 2016-17 State Budget.  
 
Nexus  (for noting) 
Online virtual classroom, Nexus, is about to be rolled out across Years 7 to 12. This virtual 
classroom allows students to interact with staff and also provides them with access to lessons, 
feedback and marking in real time. 
 
Scholarships     (for noting) 
We have had 93 students in Year 6 sit the academic scholarship examination for entry into CCGS in 
Year 7 2017. We also had a number of students audition for the Music and Drama scholarships. The 
OBA and Boarding (non-testing) scholarships have also attracted a number of applicants. 
 
Year 12 Ball    (for noting) 
The Ball was held on Saturday 7 May 2016 at the Hyatt. The evening was a success and all boys and 
their guest behaved impeccably.  
 
MLC/CCGS – Timetable            (for noting) 
I recently held a joint timetable meeting with curriculum leaders from CCGS and MLC to discuss 
the 2017 timetable. I have now opened up 4 lines of students as opposed to the current 1 line. This 
will enable the student’s to access more subjects and will lead to greater outcomes. 
 
Archbishop visit        (for noting) 
As requested in the Archbishop’s letter in regard to the Strategic Plan, I met with him for coffee on 
Thursday 19 May here at CCGS.  He confirmed his satisfaction with the direction of CCGS and with 
the School’s Anglican connections. 
 
Apple scholarship win          (for noting) 
Daniel Budd, the School’s eLearning Coordinator, has been awarded a scholarship to attend the 
Apple World Wide Developers Conference in San Francisco, 12 to17 June 2016. This all expenses 
paid scholarship is a result of the excellent swift programing language lessons he presented as an 
Apple Distinguished Educator both within and outside the School. This achievement was 
celebrated internally within the School as it is highly coveted outcome that Apple does not take 
lightly. 
 
Global award                    (for noting) 
Our Prep School boys have competed in a Chinese language competition in 2015 and 2016.  In 
2015 we were awarded top school in WA, 6th in Australia and 8th globally. This year, despite very 
strong competitors, which included MLC and Varsity College in Queensland (a Chinese immersion 
school), we were awarded top school in WA, Australia and globally.   
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Introduction
A strong and sustainable schooling system that ensures all children receive an excellent education 
matters for Australia’s future. 

Strong education outcomes result in better work and life opportunities for us all as individuals and 
benefit Australia more broadly through improvements to national productivity, workforce participation, 
stronger communities and economic prosperity. 

The Australian economy has experienced over two decades of continuous economic growth, 
and as a result, Australians have enjoyed some of the highest living standards in the world. 
However, our economy is in a state of transition. 

According to the Productivity Commission, ‘Australia’s future depends on how well it develops 
the ‘human capital’ of its population, and that a well-performing schooling system will benefit all 
individuals and drive economic growth and prosperity’.1 

Education is the foundation of a skilled workforce and a creative community. The better literacy and 
numeracy skills a young person has, the more likely they are to continue at school, undertake tertiary 
study, and go on to highly skilled and paid work. Furthermore, the jobs of the future are likely to be 
more complex than jobs of today and will require higher levels of education.2 Students will need to 
be more innovative and creative and be able to work collaboratively with others to be successful in 
their future jobs. 

The importance of education to Australia’s economic performance will continue to grow. 
Our capacity to innovate, to embrace change and to drive growth will depend more and more on 
the education and skills of our community. That’s why the Australian Government plays an important 
role in schooling and is delivering a credible school funding plan that is affordable and deliverable.

We should strive for a high quality school system that assists each and every Australian child to reach 
their full potential, so they can fully participate in the economic and social life of the community.

Australian schools generally achieve good outcomes, with more than 92 per cent of Australian 
children achieving at or above the national minimum standard across both literacy and numeracy. 
Internationally, in the most recent Programme for International Student Assessment (PISA), our 
education system was classified as high-quality and high-equity. 

However, our performance both relative to other countries and in real terms has declined over time 
and there is a significant gap between our highest and lowest performing students. PISA results 
indicate there has also been a decline in the number of high performing students in mathematics and 
reading. This is despite significant increases in real terms in total government funding over the last 
decade. As a country we can and must do better and need to focus on what is needed to improve. 

1.	 The Productivity Commission, Schools Workforce, 2013
2.	 Australian Workforce and Productivity Agency, Australia’s skills and workforce development needs, 2012
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While we all know money is needed to support our schools, studies of student achievement 
demonstrate that there is no strong or consistent relationship between higher student achievement 
and just providing additional school funding. The OECD has found that how money is allocated 
across the system matters more in education spending than the amount of money that is spent.3 

While acknowledging there have been innovations and some improvements in education outcomes 
across the different education systems in Australia, it is essential that these are not limited to 
particular jurisdictions or sectors but are applied to all schools so all students benefit.

3.	 OECD, Does money buy strong performance in PISA?, 2012
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Building on our Schooling Successes 
Since 2013, through the Students First pillars of teacher quality, school autonomy, engaging parents 
in education and strengthening the curriculum, the Australian Government has worked to improve 
outcomes for all Australian students. The evidence is clear that these areas are vital to improving 
outcomes and ensuring Australia’s future prosperity.

Quality teaching 
Research evidence recognises the importance of quality teaching in the achievement of student 
outcomes.4 Teachers need to be able to understand what each of their students can do and what 
they need to be able to do next. Students need constructive feedback on the things that they are 
doing well and where further attention or improvement is required. 

That’s why the Government is committed to improving the quality of the teaching workforce 
in Australia, from initial teachers to experienced teachers and school leaders. The Australian 
Government has committed to implementing recommendations from the Teacher Education 
Ministerial Advisory Group report - Action Now: Classroom Ready Teachers. The recommendations 
are grouped into five themes:

•	 stronger quality assurance of teacher education courses;
•	 rigorous selection for entry to teacher education;
•	 improved and structured practical experience for teaching students;
•	 robust assessment of graduates to ensure classroom readiness; and 
•	 improved national research and workforce planning.

The Australian Institute for Teaching and School Leadership is now leading the implementation of 
the recommendations in collaboration with states and territories, higher education providers, teacher 
regulators, relevant experts and the non-government sector. 

While these reforms will inevitably take time to reach classrooms, Education Ministers have already 
agreed to higher standards for beginning teachers, including a new test starting in July 2016 for 
all applicants to initial teacher education courses to ensure new teachers have the literacy and 
numeracy skills they need for the classroom. 

Ministers have also agreed to higher standards for teacher training, new guidelines for the selection of 
entrants and robust assessments of graduates. The revised standards will improve the quality of initial 
teacher education programs and enhance the capabilities of program graduates. Having a rigorous 
selection processes will ensure that teachers at the beginning of their career have the academic and 
non-academic skills to enable them to be effective teachers when they enter the classroom.

4.	 Hattie, J., 2003, ‘Teachers make a difference: What is the research evidence?’ ACER Research Conference, Melbourne 19-21 
October
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These national efforts complement progress in states. The New South Wales Government, for 
example, has made teaching a priority area with the Great Teaching, Inspired Learning policy that 
includes actions from how students are selected into initial teacher education, through to improving 
the quality of in-school teaching and school leadership.

School leadership and autonomy 
Alongside quality teaching sits effective school leadership. Research has shown that principals have 
the second biggest in-school impact on student outcomes after classroom teaching.5 Our school 
leaders set the tone and expectations of our schools. They establish a strong teaching and learning 
culture within the school and encourage teachers to work together and continue to develop, 
supported by good professional learning and development opportunities. 

The Australian Government is supporting the implementation of the Australian Professional Standard 
for Principals, which sets out what principals are expected to know, understand and do to achieve 
in their work. This will help all principals to understand what is expected of them, and to develop as 
strong and effective leaders of their school communities.

A characteristic of effective international education systems is school autonomy and decision-making 
coupled with transparency and accountability.6 School leaders and communities are best-placed to 
know and understand the needs of their schools and make informed decisions about how to operate 
their school effectively. That’s why the Government supports a greater say for teachers, principals and 
the community about how their school is run.

The Government is supporting greater school autonomy and decision-making with a $70 million 
Independent Public Schools initiative. The initiative aims to give participating government schools 
more control of local decision-making and to help encourage stronger links between schools, 
parents and the local community. 

The national Independent Public Schools initiative was based on the Western Australian initiative 
that was announced in 2009. The Western Australian initiative has supported the development of 
the capacity of public schools to exercise independence at the local level. It has created strong 
foundations for empowered school communities, innovation in schools, and future improvement 
in student achievement. Because of the successful outcomes this initiative achieved in Western 
Australia, the Australian Government took the opportunity to provide financial support to state 
governments to progress similar reforms in all states and territories.

5.	 Centre for Education Statistics & Evaluation, 2015, “Effective Leadership”, Learning Curve, Issue 10
6.	 OECD PISA in Focus 9, 2011. School autonomy and accountability: Are they related to student performance?
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Engaging parents in education 
Parents have a significant impact on their child’s learning and the Australian Government is 
committed to supporting parents to be positively and actively involved. 

Last year, the Government launched the free Learning Potential app which provides useful tips 
for parents about how to get involved, with information tailored to the age of their child. With over 
700,000 views, the app is proving to be a valuable resource for parents, from birth through to post 
school. Further work is now underway to develop free online resources that are linked to the school 
curriculum to help parents reinforce what their children are learning at school, with a focus on literacy 
and numeracy. 

Helping parents to understand what their child is learning at school will enable them to better 
support their child. Communication with parents and carers is important to working in true 
partnership with home and school.

Following an Australian Government review of the My School website, state governments have 
agreed to a series of enhancements to make the website more accessible and easier to understand 
and to add more information about schools. This will provide parents and the broader community 
with the best possible information about their local school. Such actions also support the Council of 
Australian Governments’ (COAG) agreement by all Governments to increase access to information 
on Government services.

Strengthening the Curriculum 
Literacy and numeracy are the basic building blocks for learning. Our teachers need to ensure that 
every child has mastered these foundation skills so that they are able to grow and learn across all 
learning areas of the curriculum. 

The Australian Government has worked to restore the focus on a back to basics approach through 
our Review of the Australian Curriculum, which was completed in 2014. The changes made to the 
curriculum addressed the issues of overcrowding in the primary curriculum, boosted the teaching 
of phonics, improved accessibility for students with a disability, and provided an increased focus 
on learning problem solving and technical skills. The amended Foundation to Year 10 Australian 
Curriculum was endorsed by Education Ministers in 2015. A quality and nationally consistent 
curriculum should ensure young people leave school with the literacy and numeracy skills that will 
support them to be successful in the education, training or employment pathways they choose. 

A greater emphasis is also needed on science, technology, engineering and mathematics (STEM) 
skills to ensure that Australian students are equipped with the knowledge they need to thrive in a 
globalised, interconnected world. PricewaterhouseCoopers has identified research that shows  
75 per cent of the fastest growing occupations now require STEM skills.7

7.	 PricewaterhouseCoopers, A smart move: future proofing Australia’s workforce by growing skills in science, technology, 
engineering and maths (STEM), 2015
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The Australian Government has committed to improving STEM education in schools with the aim 
of ensuring that young Australians are prepared for the jobs for the future. Education Ministers have 
together endorsed the National STEM School Education Strategy 2016–2026 which provides a 
platform for moving forward with current and future STEM initiatives. 

In addition, the Australian Government’s National Innovation and Science Agenda (NISA) is 
delivering a range of initiatives that will improve the information and communications technology 
(ICT) literacy and STEM skills of Australian students. This includes programs aimed at young children 
to inspire curiosity and develop science and maths knowledge in early childhood, online computing 
challenges for Year 5 and 7 students, and ICT summer schools for students in Year 9 and 10. 
To increase student participation in coding, ‘Cracking the Code’ activities will be held as part of 
National Literacy and Numeracy Week each August to engage children in developing digital literacy 
through fun ‘real world’ activities.

The Government is also supporting the development of new languages curricula, extending the 
Early Learning Languages Australia programme and continuing support for Flexible Literacy for 
remote primary schools. 

These national reforms complement state initiatives. The Queensland Curriculum into the Classroom 
resource supports state school teachers to implement the Australian Curriculum. It is an innovative, 
digital resource that can be tailored to individual students and schools. The materials in this resource 
are regularly updated to ensure it is consistent with the Australian Curriculum and in response to 
school communities.

Funding
Funding is necessary for providing a strong education system, but securing the best results will 
depend on how the money is spent. 

Between 2004–05 and 2013–14 Commonwealth per student funding has grown by 36.7 per cent 
in real terms (66.1 per cent for government schools and 18.0 per cent for non-government schools).8 

Research shows there is no automatic link between high per student funding and student outcomes, 
but that improved outcomes are driven by policies and reforms both in the school and in the wider 
education system.9 Countries such as Korea and Poland spend less per student on school education 
than Australia yet perform better than us in international assessments while countries like Norway, the 
United States and Sweden spend more per student and perform worse.

8.	 The Productivity Commission, Report on Government Services, 2016
9.	 Recent examples include: (1) Mourshed, M., Chijoke, C., and Barber, M. (2010) How the world’s most improved school systems 

keep getting better, McKinsey & Company (2) Jensen, B. and Sonnemann, J. (2014) Turning around schools: it can be done, 
Grattan Institute, Melbourne (3) OECD (2013), PISA 2012 Results: What Makes Schools Successful? Resources, Policies and 
Practices (Volume 14), PISA, OECD Publishing
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The Productivity Commission suggests simply adding more resources to policy areas of interest 
will not result in performance gains among students. Improvements in student achievement will 
require more than just spending more money.10 Identifying the policies and practices that result in 
better student achievement requires examining the evidence about what works and implementing 
targeted interventions. 

Investment in strengthening the evidence base available to policy makers is therefore critical to 
making a difference for all Australian students. Identifying the gaps and putting in place strategies to 
fill them through data collection, analysis and research will help form a sound evidence base that can 
be used to target and formulate more effective education policy. 

We need an affordable, transparent and easy to understand way of funding to make sure that all 
children have the support they need to succeed, no matter what school they go to or where it is 
located. The government supports a needs based approach to funding that ensures that funding 
goes to where it is needed most.

However, the current school funding arrangements introduced by the former government are 
complex and inconsistent across states and sectors. There are 27 different funding arrangements 
that determine the level of funding provided to schools in different states and systems. These different 
agreements mean that some schools will not reach their theoretical funding allocation this century. 
Deals and special arrangements have damaged the integrity of the needs-based funding model. 

Also, Commonwealth funding only has a secondary role in what most schools actually receive. 
On receipt of Commonwealth funding, state and territory governments, and non-government 
education systems, distribute funding to schools through their own systemic funding models. 
The only schools that receive Commonwealth funding exactly as calculated through the Australian 
Education Act 2013 are Independent schools which are not part of any school system.

The Australian Government needs to ensure that its future spending is affordable and focused 
on delivering quality services for all Australians, without passing on higher levels of debt to the 
next generation.

10.	The Productivity Commission, Schools Workforce Research Report, 2012



8

Areas for Future Focus
Future policies need to ensure strong learning outcomes for all Australian students, regardless of 
their school or family background. Consultation with states and territories, the non-government 
school sector, teachers, school leaders and the community will be central to the development of 
future schooling directions. 

Future efforts should be underpinned by the following principles:

•	 focus on what makes the difference – ensure future funding investments are targeted to the 
things that evidence shows make the most difference for students;

•	 support those who need it most – ensure that students who need it are able to access the 
support they need to succeed and that teachers are equipped to tailor their teaching practice 
to individual student need;

•	 ensure students are equipped for a globalised world – ensure that young people are leaving 
school with the skills they need to succeed in the workplace, further education and as active 
and involved citizens; and 

•	 increase accountability through transparency – ensure that students, teachers, parents and 
the community are able to access information about how students and schools are performing, 
what funding is being spent on and support the sharing of information about what works to 
improve outcomes.

Boosting literacy, numeracy and STEM performance
Our education system should deliver a basic learning entitlement for all children to leave school with 
the skills they need to live and work in a globalised world. Good literacy and numeracy skills are the 
foundations for successful progress in school and into the broader world of work and/or study and 
there is increasing demand for strong skills in science and technology.

Teaching quality accounts for 30 per cent of the variance in student performance,11 therefore 
focusing on reforms such as mandating literacy/numeracy as a specialisation for primary 
teacher training and requiring teachers to use explicit literacy and numeracy instruction in 
schools will help reverse Australia’s current decline in international assessments. Research12 has 
shown that more explicit teaching of literacy and numeracy will result in improved student outcomes. 
This includes a greater focus on ensuring students achieve mastery of skills. Some researchers 
claim reading is not being taught effectively in Australian schools and as a result there are one million 
Australian children at risk of reading failure, which is five times higher than the number estimated to 
have serious learning difficulties.13 

11.	Hattie, J., 2003, ‘Teachers make a difference: What is the research evidence?’ ACER Research Conference, Melbourne  
19-21 October 

12.	Hattie, J., 2009, Visible learning: a synthesis of over 800 meta-analyses relating to achievement, Routledge, London and New York 
13.	Hempenstall, K., ed J Buckingham, Read about it: scientific evidence for effective teaching of reading, Centre for Independent 

Studies, March 2016
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The gap between high achievers and students at the bottom widens as students move through 
schooling. By Year 9, the spread of achievement spans eight years. Students in disadvantaged 
schools make around two years less progress.14 

Reforms such as assessing children in reading, phonics and numeracy during Year 1 and 
reporting annually to parents against agreed national literacy and numeracy standards for every 
year of schooling, will ensure students who are behind are identified early and can be targeted with 
interventions before the achievement gap grows. This also includes better use of student performance 
data by teachers to inform their teaching, which has been shown to make a significant positive impact 
on classroom practice.15 

To improve the Science, Technology, Engineering and Mathematics (STEM) performance and 
participation of students in schools we will require within five years a minimum standard of 
literacy and numeracy from all students to complete Year 12 and require successful completion 
of an English or humanities subject and a maths or science subject as a prerequisite for 
acquisition of an Australian Tertiary Admission Rank (ATAR). This will address a number of factors 
that have been attributed to the decline in STEM performance and participation such as an increased 
range of senior secondary course offerings, the perceived value of STEM subjects and changes to 
prerequisite requirements at tertiary institutions.16 

Jobs of the future will require a high level of technological literacy from all workers. Increasing the 
uptake of STEM subjects by students at school and improving achievement in this important area 
will ensure that all young people are prepared for jobs of the future.

Some states already set minimum literacy and numeracy standards in secondary school. For example, 
the Western Australian Certificate of Education contains a literacy and numeracy minimum standard 
which students can meet either through participating in the Online Literacy and Numeracy Assessment 
(OLNA) or by achieving Band 8 or above in reading, writing or numeracy in the Year 9 National 
Assessment Program – Literacy and Numeracy (NAPLAN) tests. 

Teaching and school leadership
Evidence shows that a focus on improving the quality of teachers and school leaders will improve 
student learning. The Grattan Institute has found that a lift in teacher effectiveness by 10 per cent 
will result in children learning 5 per cent more in each year of their schooling. 

US research indicates that a student who has a high performing teacher for three years can amount 
to two years of additional student achievement compared to having a low performing teacher.17 

14.	Grattan Institute, Widening gaps: what NAPLAN tells us about student progress, 2016
15.	Learning Curve 2 – What works? 2013 First findings from the independent evaluation of the National Partnership on Literacy and 

Numeracy, Centre for Education Statistics and Evaluation NSW 
16.	Marginson, S., Tytler, R., Freeman, B., and Roberts, K. 2013 STEM: Country Comparisons, Australian Council of Learned Academies
17.	Sanders and Rivers 1996, Cumulative and Residual Effects of Teachers on Future Student Academic Achievement.
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Changes to state industrial relations agreements to link pay progression for teachers to the nationally 
agreed Australian Professional Standards for Teachers are needed. Teachers ought not be able to 
automatically move from one pay increment to the next without demonstration of their teaching ability 
and effectiveness against these standards. Research has shown that teacher effectiveness can be 
increased by recognising high performing teachers and rewarding them with increased pay 
by linking their performance to higher bands of pay in industrial agreements.18 In addition, graduate 
teachers will be required to achieve registration at the Proficient Level within three years of full time 
equivalent teaching. 

Systems and schools should set recruitment targets for STEM qualified teachers and Indigenous 
teachers. This should include publishing employment data such as the number of teachers in a 
school against each level (graduate, proficient, highly accomplished and lead) of the Australian 
Professional Standards for Teachers on the My School website. 

Evidence shows that a highly effective principal raises achievement of a typical student by between 
two and seven months of learning in a school year.19 

The right type of school leadership can have substantial impacts on student outcomes. The more 
leaders focus their influence, their learning, and their relationships with teachers on the core business 
of teaching and learning, the greater their positive influence on student outcomes.20 More work 
needs to be done to assist aspiring school leaders to develop the skills and knowledge they need to 
become effective school leaders. 

All new principals should be certified through a new national certification process before their 
appointment to ensure they have the skills and knowledge needed to be effective school leaders. 
To become a Certified Practicing Principal, aspiring principals will need to provide a portfolio of 
evidence of their expertise (including relevant qualifications), leadership experience and demonstrated 
proficiency against the Australian Professional Standard for Principals. The evidence portfolio would 
be assessed by expert educators and educational leaders to assure impartiality and quality.

States and territories should establish incentives to attract and retain experienced school leaders in 
disadvantaged schools.

18.	Grattan Institute November 2010. Investing in Our Teachers - Investing in Our Economy
19.	Branch, G., Hanushek, E & Rivkin, 2 2013, ‘School leaders matter’, Education Next, vol 13, no. 1 pp. 62-69 
20.	ACER, School Leadership and Learning: an Australian overview, 2007
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Preparing our students for a globalised world
More needs to be done to prepare Australian students for the globalised world. This includes 
increasing the number of students learning languages and providing better career advice for 
students in their final years of school.

OECD research into cognitive learning and brain science has found that the most effective time 
to start teaching students a second language is as young as possible.21 The younger the student, 
the easier it is for them to learn an additional language. Research also shows that learning a second 
language can have a range of cognitive and academic benefits.22

We will expand the Early Learning Languages Australia programme into the early years of 
schooling and encourage states to free up their Permission to Teach requirements to allow fluent 
languages speakers to be employed in schools without the requirement of a four year degree. 

The Government will work with states and territories, the non-government sector and 
higher education providers to develop innovative ways to improve the supply of competent 
language teachers.

Research shows that effective career and post school advice increases educational engagement 
and attainment by students in secondary school, increased self-awareness and self- confidence, 
the ability for students to more proactively manage their future and enhanced employment 
outcomes, such as higher wages and job satisfaction.23 

We will improve current career and post school advice by working with industry and states and 
territories and the non-government sector to develop a new and contemporary National Career 
Education Strategy. Providing meaningful career and post-school advice will ensure that young 
people have a greater understanding of what further education, training or work experience they 
will need to realise their career goals. Also, we should consider the experience in other countries 
where embedding conversations in Years 6 to 10 about career issues have led to better employment 
outcomes for participating students.

Education systems and schools also need to better support students in learning skills such as 
collaboration, problem solving, critical thinking, creativity and innovation. These so called ‘21st 
century skills’ will be essential for students entering a workforce that is undergoing massive rapid 
technological change. We need to be able to measure these and to track how students progress.

21.	OECD Centre for Educational Research and Innovation, 2008, Understanding the Brain: the birth of learning a science; new 
insights on learning through cognitive and brain science

22.	Marian, V & Shook, A 2012, The Cognitive Benefits of Being Bilingual http://dana.org/Cerebrum/2012/The_Cognitive_
Benefits_of_Being_Bilingual/# 

23.	The National Career Development Strategy Research Project 2010, Miles Morgan Australia 
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Focusing on what matters most and those who need it most
International research has shown that students from disadvantaged backgrounds are more likely to 
be low-performing, drop out of school and less likely to attain a better-paying job.24 

Across a range of areas the Australian Government is providing extra support to disadvantaged 
students to ensure they have the assistance they need to succeed. This includes additional funding 
for students from low socioeconomic status (SES) backgrounds, Indigenous students, students 
with low English proficiency and students with disability. Extra funding is also provided for regional, 
remote and small schools to acknowledge their higher cost to deliver quality education.

We will continue to focus on reforms that support students who need it most. Systems that receive 
additional funding for disadvantage in areas such as Indigenous, low English proficiency, 
disability and low SES will be required to show how this money will be used to improve outcomes 
for the targeted group of students. 

We will encourage states and territories to incentivise high-performing teachers to work in 
disadvantaged schools. Research shows that disadvantaged schools particularly benefit from the 
provision of high-quality teachers.25 

The Australian Government will continue to provide additional funding and support for students with 
disability to access and participate in education on the same basis as other students. Through the 
students with disability loading, the Australian Government is providing $5.3 billion for students with 
disability over the period 2014 to 2017. This is more funding for students with disability than ever 
before and includes almost $1.4 billion in 2016 and over $1.5 billion in 2017.

In the 2016 Budget, the Australian Government is providing an additional $118.2 million for schools 
to support students with disability for the 2016 and 2017 calendar years. We will continue to work 
with states and territories and the non-government sector to ensure that the Nationally Consistent 
Collection of Data on School Students with Disability is as robust as possible to inform decision 
makers on how best to target funding to those most in need. 

Significant evidence also points to ongoing school attendance being a significant factor in student 
outcomes.26 The Australian Government has implemented the Remote School Attendance Strategy 
to lift school attendance levels in selected remote communities through employment of local School 
Attendance Supervisors (SAS) and School Attendance Officers (SAO) who work with schools, 
families, and children to ensure they go to school every possible day. Ensuring children attend school 
should be a priority for all families because going to school and being at school every day gives 
every child the best chance for a good start in life.

We will require states and territories to meet attendance targets, including specific targets for 
Indigenous students to ensure students attend school to benefit from teaching and learning. 

24.	OECD, Low-Performing Students: Why They Fall Behind and How To Help Them Succeed- Australia Country Note, 2016
25.	  ACER 2013, PISA 2012: How Australia measures up, Australian Council for Educational Research
26.	  Qld Department of Education, Training and Employment 2013, Performance Insights: School Attendance 
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Accountability through transparency
Transparency is an important element in maintaining public confidence in the education system. 
It is important to ensure there is public accountability for the way in which funding is distributed, 
how that funding is used behind the school gate and achievement of outcomes. This is critical in 
understanding what works and what interventions deliver value-for-money. 

There is substantial evidence that shows that clear accountability for school results helps create a 
learning environment that encourages innovation and excellence from school leaders, teachers and 
students.27 Publishing school information also means that students, parents and teachers have the 
evidence they need to make informed decisions about student learning. 

At the same time the Australian Government recognises that increased accountability 
requirements should be efficient and not adversely impinge on teachers’ time or impose 
additional costs. It should also be linked to providing teachers and school systems with the 
information they need to assess the performance of their students and, more importantly, about 
where to intervene and change policy to make their teaching more effective. 

We will require all schools to provide parents with a literacy and numeracy report every 
year that shows the achievement and progress of their child in reading, writing and maths, so that 
parents can have a full understanding of their child’s progress through schooling and where they 
may need more assistance and support. 

Collecting data and information about student and school progress enables governments to 
assess how schools are performing and where improvements need to be made, allowing for 
targeted programs for the schools and students who need them most. Being able to link different 
data and share information between systems allows us to better evaluate policies and understand 
what makes a difference. Publishing student achievement data and other information on My School 
is important as it allows parents and the community to be engaged in their child’s achievement, 
and informs policy makers about where resourcing can be targeted to those most in need. 

We will also improve the national availability of data on students, schools and teachers 
by encouraging improved information sharing arrangements between states and the  
non-government sector. This will better allow the sharing of performance information and the 
strategies which high-performing schools use to get great results. Research indicates that top 
performing school systems have established mechanisms to share successful strategies and 
innovation across schools.28 

27.	  OECD 2012, Delivering School Transparency in Australia: National Reporting through My School 
28.	McKinsey and Company 2010, How the world’s most improved school systems keep getting better
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Funding 
Commonwealth school funding has continued to grow over the last decade at a much faster rate 
than state funding. On a per student basis over the period 2004–05 to 2013–14, Commonwealth 
funding for government schools has increased in real terms by 66.1 per cent and for non-government 
schools has increased by 18.0 per cent. Over the same period, state and territory funding has grown 
by only 6.7 per cent and 12.3 per cent respectively. In some cases, state funding to schools has 
actually declined by cost-shifting to the Commonwealth. 

For the 2018 to 2020 school years, recurrent school funding will be indexed by an education 
specific indexation rate of 3.56 per cent, with an allowance for changes in enrolments. This measure 
reflects more accurately the growth in education costs by focusing on factors specifically related to 
the education sector. Consequently, as a result of using this index, the Australian Government will 
provide an additional $1.2 billion over four years from 2017–18.

This additional investment in schooling will bring the Australian Government’s total funding 
commitment for school education to a record $73.6 billion over the Budget and Forward Estimates 
period. This represents a growth of $4.1 billion, a 26.5 per cent increase between 2015–16 and 
2019–20, with funding for government schools increasing by 33.0 per cent and non-government 
school funding rising by 22.7 per cent. 

From 2018, we will require states and territories to at least maintain the real level of their 
per student funding effort and growth, with a focus on improved student outcomes. 

In addition, indexation of Commonwealth funding will be contingent on states and territories 
and the non-government sector meeting the outlined reform commitments. 

Research has shown that for high-income countries like Australia, building an excellent education 
system requires more than just money – it matters more how resources are spent rather than how 
much is spent.29 It is therefore important that systems and schools are accountable for expenditure 
of Commonwealth funding and being able to demonstrate improved student outcomes. 

First Ministers agreed at the recent COAG meeting that consultation with states and territories and 
the non-government school sector on the details of the funding distribution model from 2018 will be 
resolved by early 2017.

All schools need to have certainty in their funding arrangements to ensure effective planning and 
support for students. 

Future school funding arrangements should be underpinned by the following principles:

•	 affordable – the funding model must be affordable, based on a realistic appraisal of the current 
budget situation and not commit future governments to unaffordable arrangements;

•	 a contribution for every student – the Australian Government recognises the importance of 
a diverse schooling sector and providing a funding contribution for every student to support 
education and parental choice;

29.	  OECD 2012, PISA in Focus 13: Does money buy strong performance in PISA?
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•	 needs based – funding should be directed where it is needed most, recognising the different 
costs of educating particular groups of children (e.g. students with disabilities, Indigenous 
students, students from low socioeconomic areas, students with low English proficiency 
and students from regional and remote areas and small schools);

•	 stable – the funding model needs to be stable and should not change significantly from year to 
year and funding needs to be indexed at a rate that will keep pace with the real costs of schooling

•	 simple, fair and transparent – the funding model needs to be easy to understand and nationally 
consistent in funding states and territories and non-government schools, and

•	 increases in school funding is a means not an end – Commonwealth increased contributions to 
school education will in future be used to drive real reforms to lift school and student outcomes.



Australian Government Funding for Independent Schools

For over forty years Australian Government recurrent 
funding for non-government schools has been 
allocated through a needs-based funding formula.

The Schooling Resource Standard (SRS) funding model 
introduced in 2014 (also known as the “Gonski” 
model) is the latest needs-based funding methodology 
utilised by the Australian Government.

Key Funding Issues for Independent Schools

Introduced from 2014, the SRS funding arrangements 
are not being implemented immediately, but are being 
phased in for the majority of schools. At the time of 
introduction, the SRS arrangements were proposed to 
be phased in over the six years 2014 -2019.  For most 
states and territories, this ‘full implementation’ was 
defined as 95 per cent of their SRS entitlement.  The 
current Australian Government has committed to the 
first four years of the phase-in, up to 2017. 
The Australian Government’s current policy setting for 
school funding, as articulated in recent Commonwealth 
Budget Papers, is that from 2018 onwards the phase-
in arrangements will cease and school funding will 
only be adjusted for movements in the Consumer 
Price Index (CPI) and enrolment growth.  

ISCA Position Statement

1. The transition towards ‘full implementation’ of the 
SRS funding arrangements will be incomplete at 
the end of 2017, with the result that Independent 
schools will all be at a different point in their 
transition towards their full SRS funding entitlement.

2. Limiting funding increases to CPI plus enrolment 
changes makes no provision for the additional costs 
to schools of educationally disadvantaged students, 
particularly students with disability, who enrol after 
2017.

3.	 CPI does not accurately reflect movements in the 
costs of school education, particularly wage and 
salary costs.

4.	 For two decades Commonwealth Targeted 
Programs provided the means for State and 
Territory Associations of Independent Schools 
(AISs) to support Independent schools in the 
delivery of improved educational outcomes. With 
the introduction of the SRS funding arrangements, 
AISs have required a separate appropriation from 
the Australian Government to continue this critical 
support. This funding currently ceases at the end of 
2017.

A key issue for the Independent sector is the 
funding partnership between Independent 

schools and the Australian Government.

Contribution of Independent Schools
The Independent school sector is a major contributor 
to the economic and social wellbeing of Australia.  
The sector includes around 1,100 schools which 
educate around 16 per cent of Australia’s school 
students.  Through the payment of fees, the parent 
communities of Independent schools are partners 
with the Commonwealth, state and territory 
governments to support the cost of school education, 
saving governments around $4.2 billion each year.  As 
well as these savings to government, the sector also 
employs almost 85,000 staff, annually contributing to 
the economy salaries and wages of $6.4 billion, PAYG 
tax of $1.8 billion and over half a billion dollars in 
superannuation contributions.

To address these significant issues, Independent 
schools are seeking as policy priorities from all 
political parties the following assurances:

1.	 A recognition of the importance of continuing the 
phase-in arrangements of the SRS funding model 
beyond the end of 2017, so schools can complete 
their transition to their full SRS funding entitlement.

2.	 An assurance that funding arrangements beyond 
2017 will continue to recognise and support 
the additional costs of enrolling students with 
educational disadvantage, particularly students 
with disability.

3.	 A commitment that from 2017 the value of Australian 
Government school funding will be maintained in 
real terms by utilising a rate of indexation based 
on a measure of movement in the actual costs of 
schooling, including a measure of increases in wages 
and salaries (which comprise around 75 per cent of 
school operating costs).

4.	 Recognise and financially support the key role 
that AISs play in supporting Independent schools 
to improve student learning outcomes and assist 
governments to implement government policies 
and initiatives.

There are four significant issues for Independent 
schools with this policy setting:
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2016 FEDERAL ELECTION 

COALITION AND ALP SCHOOL EDUCATION POLICY STATEMENTS 
The Coalition’s policy document is available at https://www.education.gov.au/quality-schools-quality-outcomes 
The ALP’s policy document is available at http://www.laborsplanforeducation.com.au/ 

POLICIES AS ANNOUNCED BY 6 MAY 2016 

QUALITY SCHOOLS, QUALITY OUTCOMES 
Issued by the Prime Minister, the Hon Malcolm Turnbull, 
and the Minister for Education, Senator the Hon Simon 
Birmingham, 1 May 2016 

YOUR CHILD. OUR FUTURE 
Issued by the Hon Bill Shorten, Leader of the Opposition, 
and Shadow Minister for Education, the Hon Kate Ellis, 
28 January 2016 

SCHOOLS FUNDING SCHOOLS FUNDING 
Review of the federal schools funding model to be 
finalised by mid-2017 and a new model in place for 2018 

Full implementation of the ‘Gonski’ model  

$1.2 billion for indexation of general recurrent grants at 
3.56% to 2020 

• Additional $4.5 billion to fund ‘Gonski’ general 
recurrent funding model to 2018-19 

• Total funding of $37.3 billion from 2015-16 to 2025-
26 

States and territories required to maintain the real level 
of their per student funding effort and growth, with a 
focus on improved student outcomes 

 

FUNDING CONDITIONS FUNDING CONDITIONS 
Indexation of funding will be conditional on school 
sectors implementing the Quality Schools, Quality 
Outcomes reform package 

Funding will have ‘strict obligations and benchmarks on 
systems, schools and teachers’ 

ACCOUNTABILITY ACCOUNTABILITY 
• Systems and schools to  set recruitment targets for 

STEM qualified teachers and Indigenous teachers 
• Schools to publish employment data such as the 

number of teachers in a school against each level 
(graduate, proficient, highly accomplished and lead) of 
the Australian Professional Standards for Teachers on 
the My School website 

Transparency and accountability measures enforced to 
ensure federal investment actually reaches classrooms 
and drives evidence-based improvements in teaching 
and learning 

SCHOOL RESOURCES SCHOOL RESOURCES 
 Schools will have the flexibility to invest in resources 

such as: 
• In-classroom technology to support learning 
• Music, sport and drama programs 
• Access to specialist allied health support, eg speech 

and occupational therapists 
• More subject choices 
• More extra-curricular activities 

LITERACY AND NUMERACY LITERACY AND NUMERACY 
• Continuation of Flexible Literacy program for remote 

primary schools 
• Annual reporting to parents against agreed national 

literacy and numeracy standards for every year of 
schooling 

• Literacy/numeracy mandated as a specialisation for 
primary teacher training 

• Minimum standard of literacy and numeracy to 
complete Year 12 
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STUDENTS STUDENTS 
• Systems receiving additional funding for disadvantage 

in areas such as Indigenous, low English proficiency, 
disability and low SES will be required to demonstrate 
how funding will be used to improve student outcomes 

• Assessment of children in reading, phonics and 
numeracy during Year 1 so that targeted interventions 
can be introduced if required 

• Minimum standard of literacy and numeracy to 
complete Year 12 

• Successful completion of an English or humanities 
subject and a maths or science subject to acquire an 
ATAR 

• Will work with industry and states and territories and 
the non-government sector to develop a new and 
contemporary National Career Education Strategy 

• Disadvantage addressed through loadings under the 
‘Gonski’ model 

• Early intervention programs in every school 
• Remedial literacy and numeracy support in every 

school 
• Extension classes to challenge students who are 

excelling in class 
• More one-on-one support and attention for every 

student 
 

PEDAGOGY PEDAGOGY 
• Teachers required to use explicit literacy and 

numeracy instruction 
• Better use of student performance data by teachers to 

inform their teaching 

A focus on evidence based teaching and learning ‘to 
make sure our schools do more of what works, and less 
of what doesn’t’ – with support for schools to invest in 
tools and training for data analysis and targeted teaching 

LANGUAGES ASIAN CULTURE AND LANGUAGE 
• Continued support for the development of new 

language curricula as part of the Australian 
Curriculum 

• Extension of Early Learning Languages Australia 
(ELLA) program into the early years of schooling 

• Jurisdictions encouraged to free up their Permission to 
Teach requirements to allow fluent languages speakers 
to be employed in schools without the requirement of 
a four year degree 

• Will work with states and territories, the non-
government sector and higher education providers to 
develop innovative ways to improve the supply of 
competent language teachers 

• By 2025, all school to have the opportunity to 
engage with at least one school in Asia, including 
online 

• By 2025, every Australian student to have the 
opportunity, and be encouraged, to undertake a 
continuous course of study in an Asian language or 
culture throughout their years of schooling 

INITIAL TEACHER EDUCATION INITIAL TEACHER EDUCATION 
Already in train following TEMAG Review: 
• ‘Rigorous’ selection for entry to teacher education 

courses 
• Quality assurance of teacher education courses 
• Structured practicum placement 
• Literacy and numeracy testing of teacher candidates 

starting July 2016 

• Enhancing entry requirements for teaching degrees 

Literacy/numeracy mandated as a specialisation for 
primary teacher training 
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TEACHING STANDARDS PROFESSIONAL DEVELOPMENT FOR TEACHERS 
Teaching graduates to achieve registration at the 
Proficient Level of the Australian Professional Standards 
for Teachers within three years of graduation 

Use of technology to ensure all teachers in all schools 
have access to specialist and lead teachers, including 
STEM specialists, inclusion specialists and senior 
teachers experienced in reviewing and improving 
teaching practice 

Changes to state industrial relations agreement to link 
pay progression for teachers to the Australian 
Professional Standards for Teachers 

All secondary teachers to receive subject-specific 
ongoing professional development, so they can keep up 
with developments in their field and the skills students 
will need to succeed in the workplace and further study 

STEM STEM 
• Continuation of programs under the National 

Innovation and Science Agenda, including online 
computing challenges for Year 5 and 7 students and 
ICT summer schools for students in Years 9 and 10 

• Successful completion of an English or humanities 
subject and a maths or science subject to acquire an 
ATAR 

• By 2020, all students to study maths or science to 
Year 12 

• By 2020, all secondary STEM teachers to be tertiary 
qualified in their discipline 

• Establish a STEM teacher training fund to support 
25,000 primary and secondary school teachers over 
five years to undertake professional development in 
STEM disciplines 

• Encourage STEM graduates to teach, by offering 
25,000 Teach STEM scholarships over five years, to 
address the shortage of qualified teachers; 
recipients will get $5,000 when they commence a 
teaching degree and $10,000 when they complete 
their first year of teaching 

• Give every child in Australia the opportunity to learn 
coding and computational thinking in school 

RETENTION RETENTION 
 95% Year 12 completion by 2020 through more 

alternative and vocational pathways 
SCHOOL LEADERSHIP SCHOOL LEADERSHIP 
• All new principals to be certified through a new 

national certification process before their 
appointment: ‘To become a Certified Practicing 
Principal, aspiring principals will need to provide a 
portfolio of evidence of their expertise (including 
relevant qualifications), leadership experience and 
demonstrated proficiency against the Australian 
Professional Standard for Principals. The evidence 
portfolio would be assessed by expert educators and 
educational leaders to assure impartiality and quality.’ 

• Work with principals associations to put in place a 
national approach to best practice qualification, 
certification and recognition 

 

• Ongoing support for implementation of the 
Australian Professional Standard for Principals 
 

• Identify potential school leaders early, and preparing 
them for the role through formal leadership 
pathways 

• Enhance links between universities and schools to 
strengthen the ongoing professional development of 
principals 

• Ensure better on-going support to help principals 
improve their schools through evidence-based 
change 
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AUTONOMY AUTONOMY 
Continuation of the Independent Public Schools initiative 
in 2017 

 

INDIGENOUS EDUCATION INDIGENOUS EDUCATION 
States and territories required to meet attendance 
targets, including specific targets for Indigenous 
students 

 

STUDENTS WITH DISABILITY STUDENTS WITH DISABILITY 
Budget 2016: $118.2 million additional support for 
students with disabilities in 2016 and 2017 

$320 million from 2017 for additional funding under the 
More Support for Students with Disabilities program 

Will continue to work on the Nationally Consistent 
Collection of Data on School Students with Disability 

Finalisation of a disability loading for general recurrent 
grants based on the outcomes of the Nationally 
Consistent Collection of Data on School Students with 
Disability 

 Implement the recommendations of the Senate Inquiry 
into the Education and Attainment of Students with 
Disability, including: 
• Establishing a national strategy to improve the 

education of students with disability 
• Making it mandatory for all initial teacher education 

courses to teach best-practice skills in inclusion 
• Prioritising the development of a national approach 

to modifying the curriculum for students with 
disability. 

PARENT ENGAGEMENT PARENT ENGAGEMENT 
• Annual reporting to parents against agreed national 

literacy and numeracy standards for every year of 
schooling 

• Improve communication with parents, so they know 
what their child is doing at school and what they can 
do to support learning at home 

• Make sure disadvantaged schools have formal 
programs that get parents involved in their child’s 
learning at the earliest stage 

• Improve initial teacher education and ongoing 
professional development to ensure all teachers 
have the skills to support sustained family 
engagement 

 
 

mailto:ceo@ahisa.edu.au


THE INDEPENDENT 
SCHOOL SECTOR

INDEPENDENT SCHOOLS  
IN AUSTRALIA
Characteristics of the sector include:

•	 a significant and growing share of the number of 
Australian students

•	 schools that have strong community links

•	 a diversity of schools in terms of type, size and focus, 
educating boys and girls, students with special needs, 
and overseas students

•	 sound autonomous governance arrangements

•	 a comprehensive range of accountabilities of schools to 
parents and other stakeholders

•	 giving parents choice by providing a wide range of 
educational programmes, and settings

•	 Independent schools are not-for-profit organisations.

Size of Independent sector

NUMBER OF 
INDEPENDENT SCHOOLS

SCHOOL TYPE

Primary 215 21% Boys schools 5%

Secondary 53 5% Girls schools 7%

Combined 680 66% Coeducational schools 88%

Special schools 80 8% Boarding schools 146

Total 1,028 100%

Australian Bureau of Statistics (ABS) data does not 
categorise independent Catholic schools as Independent. 
These schools are a significant part of the Independent 
sector and when included there were a total of 1,091 schools 
and just over 586,800 full-time equivalent students in 2015.

Make up of Independent schools
Unlike other sectors, the majority of Independent schools 
operate autonomously. These schools do not rely on central 
bureaucracies or bodies, and are separately accountable to 
their parent and school communities. Some Independent 
schools with common philosophies operate within approved 
systems. These include Anglican, Lutheran and Seventh Day 
Adventist Systems. There are also some other groupings of 
Independent schools. All Independent schools comply with 
state and federal education regulations and standards.

School Size
•	 11% of schools have less than 50 students

•	 38% of schools have less than 200 students

•	 43% of schools have 200 – 999 students

•	 17% of schools have 1,000 – 1,999 students

•	 2%, or 18 schools, have 2,000 or more students

•	 the average size an Independent school is 525 students

•	 the average size of a government school is 367 students

Location of independent schools
Metropolitan 68%

Provincial 29%

Remote 3%

Affiliations of Independent schools
85% of all Independent schools have a religious affiliation.

AFFILIATION 	 SCHOOLS 	 STUDENT FTE � % 

Anglican 	 155	 147,388	 25.1%

Non-Denominational 	 194	 80,082	 13.6%

Christian Schools 	 140	 62,728	 10.7%

Uniting Church in Australia 	 45	 50,861	 8.7%

Catholic 	 55	 43,538	 7.4%

Lutheran 	 85	 40,225	 6.9%

Islamic 	 40	 29,917	 5.1%

Baptist 	 40	 20,460	 3.5%

Inter-Denominational 	 26	 19,607	 3.3%

Seventh Day Adventist 	 46	 12,521	 2.1%

Presbyterian 	 14	 10,391	 1.8%

Jewish 	 18	 9,029	 1.5%

Steiner School 	 44	 8,273	 1.4%

Pentecostal 	 15	 7,716	 1.3%

Assemblies of God 	 11	 6,130	 1.0%

Brethren 	 9	 4,803	 0.8%

Montessori School 	 36	 4,546	 0.8%

Greek Orthodox 	 8	 3,780	 0.6%

Other Catholic 	 8	 3,463	 0.6%

Other Orthodox 	 5	 1,959	 0.3%

Other Religious Affiliation* 	 12	 5,811	 1.0%

Other** 	 85	 13,622	 2.3%

*’Other Religious Affiliations’ include Churches of Christ, Ananda 
Marga, Hare Krishna and Society of Friends

**’Other’ includes special schools, international schools, indigenous 
schools, and community schools.

STUDENT ENROLMENTS

School enrolments by sector and level 2015

Enrolments in Independent schools 2015
	 MALE	 FEMALE� TOTAL

Primary	 124,336	 122,581	 246,917

Secondary	 146,548	 145,912	 292,460

Total	 270,884	 268,493	 539,377

Indigenous students in Independent schools	 12,003

Students with disability in Independent schools	 19,668

Overseas students in Independent schools	 6,305

Boarding students in Independent schools	 16,055

Enrolment change by sector 1970 to 2015

Growth in enrolment share 1985 – 2015

INDEPENDENT SCHOOL TEACHERS
Independent schools employ nearly 17% of all teachers in 
Australian schools.

Total number (full‑time and part‑time) 52,176

FTE (full‑time equivalent) 45,277

Teachers in the Independent sector by gender 
and level (FTE) 2015
	 PRIMARY	 %	 SECONDARY	 %

Male	 3,913	 22.4%	 12,096	 43.5%

Female	 13,585	 77.6%	 15,683	 56.5%

Total	 17,498	 100.0%	 27,779	 100.0%

Student teacher ratios 1973 – 2015
YEAR GOVERNMENT NON‑GOVERNMENT

CATHOLIC INDEPENDENT

Primary Secondary Primary Secondary Primary Secondary

1973	 25.1	 16.2	 29.6	 22.2	 17.1	 14.2

1980	 20.2	 12.2	 23.9	 16.6	 17.3	 13.3

1990	 17.9	 12.0	 21.1	 14.0	 16.9	 12.2

2000	 17.1	 12.6	 19.1	 13.4	 15.7	 11.4

2010	 15.4	 12.3	 17.6	 12.8	 14.9	 10.5

2015	 15.3	 12.7	 16.9	 12.8	 14.1	 10.5

Sources: Figures in Snapshot are derived from data provided by the 
Australian Bureau of Statistics, the Australian Government Department 
of Education and Training, and the Productivity Commission. 
Depending on the availability of data, enrolment figures are either  
full-time or full-time equivalent (FTE). Some figures include 
independent Catholic schools and enrolments. Some figures may not 
add due to rounding.
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HOW GOVERNMENTS 
FUND INDEPENDENT 
SCHOOLS
SOURCES OF INCOME FOR 
INDEPENDENT SCHOOLS
Private sources of funding (mainly parents)	 58%

All government sources	 42%

The proportions of private/government funding vary greatly 
from school to school.

Estimated recurrent savings to governments 
from the Independent school sector	 $4.3 billion p.a.

Public funding of Independent schools
All state and territory governments and the Australian 
Government share responsibility for the public funding of 
schools in Australia. State and territory governments are 
the main public funding sources for government schools 
and provide 26% of total government recurrent funding for 
independent schools. The Australian Government is the 
main public funding source for non-government schools. 

Recurrent funding for school education 2013-14

Average government recurrent funding per 
student 2013-14
Government school	 $16,180

Catholic school	 $9,750

Independent school	 $7,940

Total government recurrent funding per student 
2013-14 (all government sources) 
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The amount of funding received from all government  
sources varies significantly depending on the circumstances  
of the school.

Australian Government funding from 2014
During 2011 there was a major review of school funding 
undertaken by a panel chaired by Mr David Gonski AC which 
recommended that funding for all schools be based on a 
new schooling resource standard with loadings to address 
educational disadvantage. 

A funding model was then developed by the Australian 
Government and the Australian Education Act 2013 
was passed by Federal Parliament enabling Australian 
Government funding for schools from 2014. From 2014 
a complex transition arrangement to the new funding 
model commenced. 

The ‘SRS’ Funding Model
The new funding model includes base funding plus loadings 
to address educational disadvantage. The per-student 
component is based on the Schooling Resource Standard 
(SRS) which aims to measure the cost of effective and 
efficient provision of education.

The main difference between how government and non-
government schools are funded is that non-government 
schools are subject to ‘capacity to contribute’, which means 
that the amount of base funding they receive is dependent 
on their schools’ community’s estimated capacity to pay. 
Schools with a higher estimated capacity to pay receive less 
per capita funding.

The loadings in the model are for:

•	 Location,

•	 Size,

•	 Low SES,

•	 Indigeneity,

•	 Low English language proficiency, and

•	 Students with Disability.

Once fully implemented, loadings will be fully publically 
funded. The loadings replace Targeted Program funding 
which also served to address areas of educational need.

‘Capacity to Contribute’ (based on 2015 SRS) 

 

Unlike the previous SES funding model, under the current 
capacity to contribute settings schools in the SES score 
range of 108 to 122 have a higher primary per student 
allocation than the secondary per student allocation. At 
the widest point the difference between the two is $606 
per student.

Transition to SRS
All schools in existence prior to 2013 are in a process of 
transitioning to their estimated SRS funding entitlement, 
either through the receipt of a percentage of additional 
funding each year or through being held at a static level 
of indexation.  Each state and territory has a different 
transition path.

New schools go straight on to their calculated SRS 
funding entitlement.
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CAPITAL FUNDING
Parents and Donors
On average, parents and donors in Independent school 
communities in 2014 contributed 86% of funds for 
capital developments, such as school buildings, grounds 
and equipment.

Main sources of capital funding in 
Independent schools 2014

Capital Grants Program
Independent committees called Block Grant Authorities 
in each state and territory administer capital grants for 
non-government schools on behalf of the Australian 
Government. In 2015 it is estimated that grants for the 
Independent sector totalled approximately $52 million. 
In the Independent sector Australian Government capital 
grants are distributed on a needs basis, with priority given 
to disadvantaged school communities with the least 
capacity to raise funds.

State and Territory government assistance
In Queensland some capital grants for Independent 
schools are provided by the state government. Several 
state and territory governments also provide interest 
subsidy arrangements.
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Note: Funding figures in Snapshot use the latest available data which is 
for the financial year 2013-14, or for the calendar year 2014.

For more information visit: www.isca.edu.au
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